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The policy of provincial ministries of education is to 
administer their provincial assessments annually. This 
schedule has led to two unforeseen difficulties. First, the 
time at which provincial assessment results are released 
to the schools does not leave sufficient time for school 
staffs to change their teaching materials and activities for 
the next year. Consequently, there is little or no 
improvement to instruction. Consequently the 
anticipated improvement in student performance is 
jeopardized. Second, teachers would like diagnostic 
information to work with, but the reliabilities of the 
subtests are too low due to the small number of items in 
each subtest due to the fixed amount of time (usually no 
more than 2 hours) to administer the full test. Thus profiles 
showing differences, if they exist, between subtests, are 
not available. 
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What does this mean for educators?  

More time needs to be provided to 
principals and teachers to identify 
changes to teaching materials and 
activities that may need to be made 
and then to implement these changes 
in a sound and measured way.  A 
greater number of items needs to be 
included in each subtest given the 
curriculum is itself multidimensional.  
Three variants of alternative schedule 
for conducting provincial assessments 
are provided to address the time and number of subset items issues. The 
models differ according to the number of assessments administered as part of 
the provincial testing program. Each variant has the same number of sittings 
and the time for each sitting is no more than 2 hours given the ages of the 
students to be assessed.  

Policy makers want to see improvement from one year to the next. Assessment 
personnel diligently work to ensure that the assessments can be equated to allow 
an unambiguous assessment of change from one year to the next. But the change 
is typically small, and may be positive, negative, or zero. This is because teachers do 
not have the time to make changes to their teaching materials and activities 
before the next year starts and they do not have fine-grained information to see 
where changes are needed. The revised schedules proposed and argued for in this 
paper address both of these concerns of teachers while at the same time allowing 
the necessary equating to allow an unambiguous assessment of change.   
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